CASTLE HILL FOUNDATION CURRICULUM

(AII planning for the CHFC
curriculum starts with the
National Curriculum 2014,
published by the D.F.E.

.

\

The National

Curriculum
in England

Handbook
for Primary

Teachers

The National Curriculum
framework provides the
‘bare bones’ of what must be
taught.

J

The CHFC adds ‘meat’ to the National Curriculum using the Essentials Curriculum by Chris
Quigley available at www.essentials.uk.com "

Learning Obijectives;

- Are in the aims and purpose of study section

- Are few in number so they are repeatable

- Are common to all year groups so they can be tracked
- Are worthy of mention on a pupil’s school report

- Are both the planning and assessment foci.

The learning objectives are under three Milestone Headings.

it meaningful and memorable.

Milestone 1-pupils expected to achieve learning objectives by end of Y2
Milestone 2-pupils expected to achieve learning objectives by end of Y4
Milestone 3-pupils expected to achieve learning objectives by end of Y6

The Milestones are taken from the programmes of study. They meet all of the requirements and
standards within the programmes of study. Any ‘coverage’ has been removed.

For the non-core subjects they have been developed from the programmes of study but
significantly up-levelled to provide more information for planning and assessment.

They exceed the requirements of the National Curriculum by a long way.

It is an aspirational curriculum designed for opportunities to ‘thread’ knowledge together, to make



http://www.essentials.uk.com/

CHFC ‘Golden Threads’

We have identified 3 ‘golden threads’ that run through both Core and Foundation subjects. Subject Leaders
suggest activities with these in mind and teachers use lines of enquiry and open possibilities to pupils using
these threads. These threads aid retrieval of previously learned content and help pupils to ‘link’ their
knowledge. All Subject Leaders use vocabulary to 'root’ their subject activities.

Pierre Bourdieu inspires us to keep the reasons we teach at the forefront of everything we do.

‘Cultural capital is the cultural knowledge that serves as currency that helps us navigate culture and alters
our experiences and the opportunities available to us’.

You will find the 10 Opportunities ‘set in stone’ for every pupil at Castle Hill.
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CHFC: Topic Intent =

In each Milestone teachers plan together first using the Topic Intent —
pages. This gives opportunities for linking learning through vocabulary, -
golden threads and key enquiry questions. Links will also be made with s 2
the core subjects where appropriate.

.

CHFC: Subject Leader Direction

Next, teachers use the Subject Leader Direction pages to ensure that planning includes
Threshold Concepts that connect knowledge and provide the basis for progression. They are in important in building
breadth of knowledge of the world, cultural l|teracy and vocabulary They ensure knowledge comes bef

ruins it.

BOLD RED UPPERCASE UNDERLINED are the non-negotiables that must be taught.
RED UPPERCASE are non-negotiable subheadings.
Red sentence case highlights the learning objectives (Milestones)

BAD VERBS are used by the subject leader to support the planning of progressive tasks that prove that pupils are gaining a
deeper understanding of the curriculum.

SUBJECT LINKS are highlighted to indicate a strong cross-curricular link with another subject. E.g Art/D.T

Learning activity suggestions are given by the subject leader in black sentence case. They are invaluable for making sure
that the activity is pitched at the appropriate level for A.R.E and allow opportunities for depth of learning without going on
to the next Milestone. They are a culmination of tried and tested activities that have been used since 2014 and support the
idea of CHFC ‘golden threads’.

CHFC: Progression

Progress in a mastery curriculum may be defined as ‘the gradual widening and deepening of the knowledge,
skills, understanding and behaviours required within the subject discipline’. To widen means to increase the
amount of content pupils have covered and to deepen means to increase understanding. Pupils may have a
Basic, Advancing or Deep understanding of curriculum content.

B.A.D VERBS are used to support the planning of progressive tasks that prove that pupils are gaining a
deeper understanding of the curriculum.
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CHEC: Critical Path

Teachers are expected to plan for each term on a ‘critical path’. This will ensure every subject and every class
follows the agreed format. Timing and opportunities such as observed festivals, seasonal weather or local
events can be mapped and provided for.
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CHFC: Weekly Plan

Teachers work from their own short-term weekly plans to deliver lessons and work within the school daily
diary.

- - ey
—ee . .
- - -—— e ..
4 o2 + A0 " Pr———
- .
——

e iy — -
l ' Seegne | | mpyee
l c— 8 — —
—— ~
‘ HE—=—p e
AN —_
'
‘ ]
it il
tl} 13
4 ¢ b - . € o
tipis — —— !
| § [ S0r o peve . - - v
Lid s [ae e S ot by ® Y o 0o
s S Sicats cnd | oot gmmne P,




